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CHAPTER. I 
STATEMENT OF THE PROBLEM 
• 
• STATEMENT OF THE PROBLEM 
;This study consists of an analysis of the dates found in six 
sixth grade Old World ~istory textbooks. These dates were analyz-
ad to determine their numerical distributions and uses in these 
textbooks. 
This study was undertaken to determine to what extent and in 
what manner dates are used at this grade level. 
: As' James tells us in hiS'•repG>rt to the .Am.erican Historical 
Association: 
Time is another element in the logic of history, for an event 
may be a result with reference to what preceded it and a cause 
to what .followed. To know, therefore, when an event took place 
adds to our power o.f interpreting its meaning •••• 
The purpose of this study is to give the teacher insight into 
the use o.f dates in textbooks at this grade level so that he can 
better help the children who are beginning their study o.f history 
:/ James A. James, Chairman, 1~he Study o.f History in the Elemen-
tary Schools." Report to the American Historical Association by 
the Committee o.f Eight. New York: Charles Scribner's Sons, 1912. 
_ra 
-~ 
to have a better understanding of dates, a most important part of 
time and chronology. 
The textbooks chosen for this study are of recent publication 
and of present use in sixth grade classrooms in this area. The text-
books are listed below in alphabetical order, with a letter designa-
tion for each one. Hereafter, these letters will be used to indi-
cate references to these texts. 
A. Celeste, Sister Mary, The Old World's Gifts to the New. 
New York: The Macmillan Company, 1948. 
B. Grimm, Mabel; Hughes, Matilda; Brunn, Geoffrey; The Old World. 
Evanston,lllinois: Row, Peterson 'and Company, 1948. 
c. Hartman, Gertrude; Saunders, Lucy S., Nevins, Allan: Builders. 
of the Old World. Boston: D.C. Heath and Company, 1946. 
D. McClure., C.H., Scheck, Charles c., Wright, W.W .. , A World Back-
ground for the United States. Nevr York: Laidlow Brothers, 
i91J). 
E. McGuire, Edna., The Past Lives Again. New York: The Macmillan 
Company, 1949. 
F. Wilson, Howard E • ., Wilson, Florence H., Erb, Bessie P., 
Clucas, Elgie, Out of the Past. Boston: American Book 
Company, 1950. 
These textbGoks were examined for numerical distribution of 
dates as they were used in selected categories, and the dates were com-
pared in listings of the different ways in which the dates ware used. 
/ 
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CHAPTER II 
REVIEW OF THE LITERATURE 
·· .. ' .. 
• 
CHAPTER II 
REVIEW OF LITERATURE AND RESEARCH 
uChildren • s Understanding of' history is partly dependent upon 
l their understanding of' time.u These are the words of' Mary Kelty ~ 
a noted authority in the field of' elementary school social studies. 
' As a cause is necessary for an effect to be produced, and as 
a study of' the cause Will help us better to understand and cope 
with the effect, so, too, a study and knowledge of' the past will 
better enable us to understand and cope with the present, in as 
much as the world about us is a product of' the past, as well as a 
product of' the present. Now in our formal education, the study 
of' history is the study of' this past. Thus a person will be better 
equfupped to live in the world of' today if' he is familiar with the 
story of' its past. 
History is a chronological account of' the achievements of' man 
and of' the workings of' nature, therefore~ a study of' history requires 
the understanding of' time and time concepts. As a result, a know-
ledge of' children's understandings of' time concepts is necessary to 
the educator at the intermediate grade level if' success is to be had 
in the introduction of' history to the child. 
1. Mary Kelty, Learning and Teaching History in the Middle Grades. · 
Ginn and Co •• 1936. p.96 
3 
A review o£ the literature and research in children's understand-
ing o£ historical time concepts has shown that time, the teaching o£ 
time and vocabulary understanding have received a great deal o£ at-
tent ion. 
A review of the literature on dates at the inte~ediate grade 
level shows that the time line has ~eoeived the greatest attention. 
Clucas, Wesley, and Pressey have compiled lists o£ important dates 
in American History~ but little ~ould be found along this line £or 
Old World History. 
Mter a preliminary review of the literature and research done 
in children's understandings of historical time concepts, it was 
decided to continue the review and study in the area of dates idth 
regard to Old World History. 
A review of the literature on the time sense development 
in the child shows that much research has been done in this area. 
Lucille Harrison tells us: 
Increased language ability and an understanding 
of primary number meanings and relationships which 
come to a £airly well-developed state at the end 
o£ the primary grades make it possible £or chil-
dren tP,en to use expressions o£ t:ime with meaning, 
and to adapt the use of the calendar to their needs 
as an instrument o£ value in reckoning o£ time and 
time relationships. 
Thus Lucille Harrison tells us that chil~en entering the inter-
mediate grades are, to same degree, ready £or work that will help 
develop their time sense. 
1. Lucille M. Harrison, "Nature and Development o£ Concepts o£ Time 
among young Children tt. Elementary School Journal. 
34: 507-514; March., 1934, p.512. 
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As to the exact time in the pupils' schooling that this work 
should be put before the child, Wesley1 has this to say~ 
There may be a variety of opinions as to how soon 
pupils need frameworks of time and place, but there 
is no dissent from the statement that they must event-
ually have them. 
Such educators as Pistor, Friedman, Kelty, and Wesley agree 
that learning is a gradual process.. Research by Friedman has show.n 
that the greatest growth and the first real understanding of histori-
cal time sense comes at the junior high school level. However, since 
learning is a gradual process, Friedman2reasons that it seems only 
logical that this time sense development be introduced to some degree 
at the intermediate grade level. This seems to be borne out in his 
study, which concludes that maturation oan be aided by experience. 
Concerning the feasibility of introducing time concepts in the 
intermediate grades, Pistor3 has concluded that maturation is more 
important than training at this level as a factor in the comprehension 
of time relationships. 
From his test results, however, Friedman4 concluded that time 
sense matures with age and experience. From these results .he felt 
1. Edgar Bruce Wesley. Teaching the Social Studies. Boston: D.C. Heath 
and Company, L942. P• 272. 
2.Kopple c .. Friedman.. 1'The Growth of Time Concepts n. 
Social Education. VIII: 129-131, January 19li4 . 
3. Frederick Pistor. •~ow Time Concepts are Acquired by Children" 
Educational Methods. XX: 107-112, November, 1940 
4. Friedman op. cit. p. 130 
• 
~hat perhaps maturity of ccr.mprehension could be hastened UXf systematic 
instruction on time concepts is given in all grades. 11 
There is a unanimity of opinion rumong educators in the elementary 
social studies field that a development of time sense in elementary 
school children is to be desired. 
It also is known that, to a large extent, the child develops. his 
time concepts independently of school instruction. Before the child 
starts to school he already has some time sense, and this develops with 
maturity. From this knowledge through research by Harrison and others, 
it seems that Friedman's point o~ hastening maturity by adding experi-
ence to age is well made. If age demands experience to produce 
maturity, then without experience of some sort, age is nothing but 
continued and sustained status quo •. 
Since there is agreement rumong educators and scholars that in-
struction to some degree should be begun in the intermediate grades, 
the question arises as to how it should be brought about, 
Chase1£ound that: 1~phasis on learning facts does not increase 
appreciably a pupil 'a control over time and place relationships." 
He then went on to point out:. 
If improved ability in the handling of time and place 
relationships is wanted, it must be brought about through 
direct teaching of those relationships. Adequate achiev-
ment in this ability cannot be expected as a by~product 
of procedures set toward other aims. Emphasis upon time 
and place relationships by a teacher does not guarantee 
an increase in fact achiev.ment in history, but does guar-
antee to the broup as a whole distinct achiev.ment in time 
and place relationships. 
1. W. Linwood Chase. 1~eaching Time and Place Relationships in 
Elementary School History. u Doctor's Dissertation, Columbia 
University, New York. 1935. pp.47-48 
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DEVELOPMENT- THROUGH LANGUAGE 
With this knowledge that time sense can be developed to a 
limited degree in the interme.diate grade, the next question is: ho->'1' 
should this development be brought about? The first area to be eon-
sidered in an~ering this question is that o£ language. 
Language is our medium. o£ communicating ideas, whether they be oral 
or written; and vocabulary is the determining f'actor of' the extent 
to which we use it. 
Harrisonlpoints out the necessity of' a t~e vocabulary when 
she tells us: 
Among the learnings which a child must master in his 
early years are .the ability to understand time and the· 
ability to use a vocabulary o£ time intelligently, as 
it is used in the society into which he is born and 
to which he must adjust himself'. 
2 Wesley points out the necessity f'or correct word meaning 
in his book, Teaching the Social Studies: 
The experienced teach soon learns that most time 
expressions of' a general nature are indeed so 
general as to be valuless. This does not, of' course 
imply that general t~e expressi'ons should be dis-
carded, but it does indicate a necessity of' making 
certain that the students at least know the meaning 
1 o£ the expression. 
He3then goes on to tell us one method of' insuring progress 
in ehildren''s word understandings. 
"The meaning of' words denoting time becomes clear only 
a;ft;er repeated use. Such m-;,rds as, ttdecades ", ltf'or'l;;-
night n, and ncentury n, are f'requently uD.known even to 
1. Harrison, cit., p. 509 
2. Wesley, 
3. Was 
7 
adults. Actual drill is frequently necessary~ especially 
for -~~centuryu~ In deciding what terms should receive at-
tention the Thorndyke list is an irreducible minimum. 
On the learning habits of children, Pistor; in his article on 
measuring time concepts of children, found this to be true: 
it has been found that children under eleven years of age 
attach little meaning to conventional nwnes of time periods, 
especially dates. Their growth in the knowledge of time 
is a slow process, starting at the age of four and arriving 
at an adult level after the age of thirteen. Children ap-
pear to learn first the meaning of time words in ordinary 
use, such as days of the week. Passing from these to an 
understanding of chronology and arrangement of historical 
periods is a difficult matter. Not until pupils are eleven 
years old do they pay attention to the subdivisions of the 
past or period history• 
When the vocabulary of the child is sufficient to allow an under-
standing of history, the history textbook comes into the picture. 
In 1923, Miss Marion G. Clarke2 made an experimental study of child-
ran's understandings of continuity and change. She found that even 
fourth grade children could appreciate change and development and 
therefore concluded that a continuous narrative based upon action was 
better suited to them than mere biographical stories. 
In this same vein, Mary Kelty3 states: 
History should be meaningful to children and understandable. 
Now children have imaginations, but cannot :reason completely. 
Therefore a fifteen page story of Magellan's adventures can 
be experienced vicariously; a single page oan only be memo-
rized. 
1. Fredztick K .. Pistor, ~easu:ring Time Concepts of Children u. 
Journal of Educational Research 33: 293: December, 1939. 
2. Marion G. Clarke, The History Outlook XIV: 147 -- 150, 1923. 
cited by Mary'Kelty op. cit., P• 21 
3. Kelty, op. oit. p. 23. 
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According to Frieaman1 •~he acquisition of these concepts should 
not be left to chance. Fuller understanding of them should result 
at the same time in enrichment in the outcomes of the social studies. 
He further states that many authorities are placing a great deal of 
stress on the importance of the mean~gs of time concepts, and the 
trend seems to favor directed training as a means of speeding up 
maturity in this field of the social studies curriculum. With this 
trend, Pistor2 points out: ''An adequate understanding of the develop-
· ment Qf children's time con~epts is necessary for those who plan 
programs of social studies irrespective of the general type of cur-
riculum organization." 
The part of the teacher is outlined by Chase and Wesley. 
Chase3 points out that the teaching of time and place relationships 
calls for considerable adaptation on the part of the teacher. 
This is borne out by the statement of Wesley4 concerning time con-
cepts: 
A realization of time, and the concepts that indicate 
portions of it, seem to be a basic social necessity. 
The teacher is thus not only justified in emphasizing 
time concepts, he is obligated to do so. 
1. Friedman: op. cit. p. 129 
2. Fredrick Pis tor. tMeasur:i,.ng the Time Concepts of Ch~ldren u. 
Journal of Educational Research. 23: 293-300. December 1939. 
3. Chase, op. cit., P• 47 
~Wesley, op. cit., p. 265 
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In a~eament with other authorities concerning time sense 
development in children, Kelty fUrther suggests the type of text 
to be used by pointing out that absolute strict factual knowledge 
of history is not necessary for elementary school children. But 
a familiarity and understanding is necessary as a back~ound for 
later historical studies • 
10 
• DEVELOPMENT THROUGH OTHER MEANS In the teaching of the intermediate-grade child, the textbook 
plays a very important ~art. Aside from the running text, it also 
develops t~e sense through the use of pictures, exercises and act-
ivities, maps, and time eharts. It also acts as a foundation or 
starting point for the unit method of teaching. Speaking on units, 
Mary Keltyl states: 
The essence of a unit then is its coherence, its eontin-
ui~y, and cumulativeness, its embracing of the necessary 
relationships which enable a student to trace a movement 
or force. It must be capable of being understood. 
She2 further states: 
Each movement or unit constitutes a •significant phase• 
of the development of our civilization which, because 
of its interrelationships, can be understood rather 
than memorized. 
Thus Mary Kelty favors understandings rather than mere 
memorizations. This is further evidenced in the textbooks that she 
has written, for they keep to a minimum the use of dates, and they 
are written so that they can be easily understood. 
However, Wesley3 points out that the mind does not readily 
take hold-of facts, movements, or ideas, unless they contain elements 
of a specific nature. 
y Mary Kelty, op. cit., p. 22. 
y loc·. cit. 
Zl Wesley, op. cit., p. 'Z/1. 
:1:1 
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Thus ~he warning no~e ~ha~ ever seems to be presen~ again is 
given. Although many au~hori~ies stress many differen~ poin~s~ 
~hese s~ill mus~ be used with care lest ~oo much faith be placed in 
them and other impor~an~ factors be neglec~ed. 
In comparison with ~he unit method sugges~ed by Mary Kel~, 
chronological methods did give ~he child some sense of ~ime, and en~ 
able him ~ o see, ~o a cerlain extent, how events ~aking place at ~he 
same time impinge upon one another. But it did not enable him to 
follow the coherent development of any specific movement. 
Maps and pictures are aids that are recommended by some educa-
tors for use to further enable the child to develop his understand-
ings of ~ime ooncep~s. Educators in the field of audio-visual aids 
~ell us ~hat actual experiences for the child are to be desired. 
However, in history actual experiences are no~ possible ~o the child. 
Therefore, the next best thing, audio or visual aids, mus~ be used. 
These will provide indirect though purposeful experience. Thus, 
pictures in textbooks better enable ~he child to relive ~he even~s 
and times of which he is reading. In a similar manner, maps ala o 
are of value. 
Exercises and activities at the end of each unit or chapter also 
can be of value in developing ~he child's time sense if they are good 
ones, -for ~hese can provide indirect experiences that are necessary 
when direct experiences cannot be had~ These also can serve to in-
crease in~eres~ in the subjec~ for ~he child. 
:l2 
• 
•• 
The time line is another device used to develop time sense in 
the child. However, great care must be taken in its use for, as 
Chase1 tells us, 1~ime lines are a valuable device, but can easily 
- 2 . 
degenerate. into mere handiwork. tt He further states: "The really 
valuable time ~ines are not those that come before the children all 
completed, either by the teacher or a pupil, but those that are being 
added to daily.n 
Concerning the shortcomings of' the use of' the time line, Fried-
man3 feels that: 
Time lines are understood by only a small percentage of' 
pupils. Such devices can be useful, and if' pupils and teachers 
work together in their construction, a better understanding may 
result. 
In the construction of' time lines, Wesley4warns: 
The familiar time line is an attempt to clarify time by 
reducing it to space. For soma pupils the time line is a 
distance line, f'or he fails to translate the distance into 
time. 
!/ W. Linwood Uhase, op. cit., p. 13. · 
loc. cit. 
Kopple c. Friedman, 1'Time Concepts of' Elementary School Children. n 
Elementary School Journal, 44: 337-342, February, 1944 
Wesley, op.cit'., P• 301. 
1.3 
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DATES AND TIME SENSE DEVELOPMENT 
Social events, in order to have significances must be 
dated and placed. While all subjects have occasion to use 
these elements, the social studies use them more frequently 
than other fields. They are necessary not only to describe 
an event, but also to facilitate the appreciation of·it. 
The above is by Edgar Bruce Wesley; a noted authority in the 
field of social studies. With regard to development of time sense 
through the use of dates, he2 points out that: 
A date is the number of one event in a sequence• History 
without sequence is inconceivable, and the study of any topic, 
problem, invention, idea, or institution, is:ln-part,.at·least, 
an attempt to see it in its perspective, in its various stages, 
of growth. 
For children's introduction to dates and their growth with them, 
and for information as to when this introduction should be made, we 
must turn to the proper authorities. From her studies, Mary Kelty3 
tells us, '~herefore it 'is evident that no mastery of date idea is to 
be expected of. entering fourth grade children, if such expectation 
be based on the expressions used in books for the primary grades.n 
The role of the teacher in this introduction of dates to the 
pupil is explained thus byWesley~ 
Edgar Bruce Wesley, Teaching the Social Studies. Boston. 
D.C.Haath and Company, 1942, p. 4o3 • 
g( Ibid., p. 302. 
2/ Mary Kelty, Elementary School Journal. 25: 24-25 Yr.p. 527 
~ Wasley, op. cit., p. 412. 
1_4 
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It is doubtful if a teacher should ever announce in advance 
a list of dates to be learned. Dates should evolve fra.m the 
material rather than the material from the dates. The distinc-
is important, for drill on dates, the significance of Which 
is not understood, can end at best in mere rote learning. 
On the other hand, the teacher who utilizes dates and leads 
the class to see relationships, sequences, and connections, will 
have little difficulty in teaching them. A list of dates to be 
learned should be evolved by the teacher and pupils. After the 
list has been agreed upon, the teacher should not hesitate to 
revi~ them frequent~y. Their significance has become .clear and 
their utility will become more apparent as the work progresses. 
The teaching of dates should be directed toward the building of 
an inclusive idea of chronology rather than the mere emphasis on 
a specific date, but it is well to remember that specific dates 
assist in the building of this inclusive framework. 
1 . FinallyWesley declares that dates are either denotive or con-
native. He2 also divided time as being either spacial, mathematical, 
or associative. He points out that the date ur492" has no spacial 
and mathematical significance, but is merely a proper name among 
dates. This is because the intensity and recurrence of the date 
determine its admittance to the select group of proper name dates. 
Mary Kelt~ has also done a great amount of research in this 
area, and adds the following: 
!I 
gj 
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1. Dates have relative meaning. 
2. It is not the date but the event which is important. 
3. In middle grade materials there must be rigid exclusion 
of dates for which children's experiences form no basis 
of understanding. 
Wesley, op. cit., P• lJJ.3. 
Ibid., P• 413 
Kelty, op. cit., 1. P• 96. 
- 2. P• 33. 
3. P• 91. 
1.5 
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CHAPTER III 
PROCEDURE USED IN THIS STUDY 
After reviewing the literature in the area of historical t:ime 
concepts at the intermediate-grade level, it was decided to analyze 
six sixth grade Old World history textbooks for the use of dates. 
In order to obtain a more valuable analysis, the textbooks were 
selected not only because of recency of publication and of present use 
in sixth grade classroamB in this area6 but also because of a similar-
ity of content material. Thus, the books selected for this study all 
treat on the Early Ages of Man, the Egyptian Era, the Greek Era, the 
Roman Era, the Middle Ages, the period of the Awakening in Europe, the 
Explorers, and a Then to Now period, as well as others. 
With these criteria for selection, the textbooks listed below 
were selected for use in this stu~. The letter preceding each text-
book will be used as the code letter for that textbook throughout the 
study. 
A. Celeste, Sister Mary, The Old World's Gifts to the New. 
New York: The Macmillan Company, 1948. 
B. Grinnn, Mabel; Hughes, Matilda; Brunn, Geoffrey, The Old World. 
Evanston,Illinois:Row,Peterson and Company, 1948. 
C. Hartman, Gertrude; Saunders, Lucy L., Nevins, Allan, Builders 
of the Old World. Boston: D.C.Heath and Company, 
D. McClure, C.H., Scheck, Earles c., Wright, W.W.,A World Back-
ground for the United States. New Y0rk: Laidlow Brothers 
1946 . 
E. McGuire, Edna, The Past Lives Again. New York; The Macmillan 
Company, 1949. 
F. Wilson, Howard E., Wilson, Florence H., Erb, Bessie P., Clucas 
Elgie, Out of the Past. Boston: American Book Company, 
1.6 
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With the textbooks selected~ the manner o£ analysis remained to 
be determined. Each page o£ each textbook was examined to £ind the 
dates used and the manner in which they were used. Each date was then 
listed under its appropriate text title. 
This tabulation completed~ tables were then made to indicate the 
uses o£ the dates in the various texts. 
First, a numerical distribution o£ dates was made as they appear 
in the running text, on maps, in activities at the end o£ chapters or 
units, with pictures, and in time charts or lists o£ important dates. 
This distribution was made £or each textbook~ and £or the totals £or 
all. 
Then a similar distribution table was made, with the di££erence 
that the number o£ the di££erent dates used rather than the total 
number o£ dates used was the determining £actor. 
The use o£ dates with regard to their appearance as the year alone 
the month and year, and the month and day and year, as well as the 
month alone, and the month and day alone was then tabulated and put 
into table £orm. 
In the same manner, dates were tabulated with regard to their use 
with and £ollowing prepositions. 
Then the running text was exoomined to determine the use o£ dates 
as they referred to wars, lives o£ persons, explorations and discover-
ies, special events other than those a£orementioned, countries and eras 
1.7 
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The number of dates that did not come under any of these categories also 
was listed. To determine in 'Which category a .date belonged, the more 
important connotation of the date was the deciding factor. Thus, a statE~ 
ment such as '•columbus discovered America in the year 149211 would be 
listed under discoveries and explorations rather than the category of 
lives of persons, because the discovery of America has had a more pro-
found e.f.fect on world history than has the fact that Columbus was the mar 
that first reached its shores. 
The final numerical distribution o.f this study was determined by 
the use of dates as they referred to certain eras or ages in world his-
tory. T®se eras or ages are the same ones that were used as determin-
ing factors in the selection o.f the textbooks for use in this study. 
They are: the early times of man up to the Egyptian era,' the Egyptian 
era, the @reek era, the Roman era, the Middle Ages, the period of the 
awakening in Europe, the European explorers in the Americas, and a clos-
ing part of the text that covered from the explorers to the present. 
Many o.f these periods or eras overlapped, so it was necessary to deter-
mine the use of some dates in order to put them into the category in 
which they belong. 
Following these numerical distributions, listings were compiled 
o.f the different dates in each textbook as they came under the follow-
ing headings; different dates used in the running text, different 
dates used in time charts or lists o.f important dates, different dates 
18 
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used with maps~ different dates used in activities at the end of units 
or chapters~ and di£ferent dates as they were_used with pictures. 
In this manner, the following informati&n was obtained and put 
into table form: 
I. A numerical distribution of dates as they appear in the running 
text, on maps, in adtivities at the end of units or chapters 1 
with pictures, and in time charts or lists of important dates. 
II. A numerical distribution of different dates as they appear in 
the running text, on maps, in activities at the end of units 
or chapters~ with pictures, and in time charts or lists of im-
portant dates. 
III. A numerical distribution of dates as they are used with regard 
to the year alone, the month and year, the month and day and 
year, and the month alone, and the month and day alone. 
IV. A numerical distribution of dates as they appear in each text 
with the follcrwing preposition: in, about, by, on, from-to, 
before, after, until, 
V. A numerical distribution of dates as they appear in each text 
with prima reference to wars, lives of persons, explorations 
and discoveries, other· specific everits, countries, and eras. 
VI. A numerical distribution of dates as they are used in refer-
ence to certain periods of time in Old World history. 
VII. A listing of each date used once or more in the running text of 
one or more of the textbooks. 
VIII. A listing of each date used once or more in the time charts or 
lists of important dates in one or more of the textbooks. 
IX. A listing of each date used once or more with maps in one or 
more of the textbooks. 
X. A listing of each date used once or more in activities at the 
end of chapters or units in one or more of the textbooks. 
XI. A listing of each date used once or more with pictures in on~. 
or more of the textbooks. 
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CHAPTER IV 
ANALYSIS OF THE DATA 
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CHAPTER IV 
ANALYSIS OF DATA 
The textbooks selected for this study were analyzed to deter-
mine -bhe usage of dates found in six sixth grade Old World history 
textbooks. 
For this study each text was divided into the following cate-
gories: running text, pictures, maps, and of unit or chapter acti-
vities, and time charts or lists of important dates. From these 
categories the total number of dates used ·in each was found. Tab-
les then were drawn up to list and show the ~sage of dates in each 
of these categories, gnd tables also were made to show the numer-
ical distribution of usage by texts both for total dates used and 
for different dates used in the various categories. 
The manner and purpose of usage of dates also were tabulated. 
In all, 2760 pages were analyzed and a total of 1060 dates 
were found. 
In the tables which follow, the textbooks will be designated 
by the capital letters that were assigned to them in chapter three • 
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TABLE I 
A NUMERICAL DISTRIBUTION OF DATES AS THEY APPEAR IN THE RUNNIN~ 
TEXT-., ON MAPSj IN ACTIVITIES AT THE END OF A CHAPTER OR UNIT~ WITH 
PICTURES, AND IN TIME CHARTS OR- LISTS OF IMPORTANT DATES OF SIX SIXTH 
GRADE OLD WORLD HISTORY BOOKS. 
BOOKS TEXTUAL WITH ACTIVITIES AT ON IN TIME TOTAL 
MATTER PICTURES END OF CHAPTER MAPS CHARTS DATES 
A. 48 8 1 18 0 75 
B. 108 0 5 1 66 180 
c. 83 0 1 8 53 145 
D. 52 1 6 0 0 59 
E. 55 0 2 5 13 75 
F. 242 0 12 34 238 526 
588 9 66 370 1060 
The greatest uses of dates in the textbooks analyzed occured in 
the categories of the running textual matter and in time charts or 
lists of important dates. These two categories have about ninty per-
cent of all dates used in these texts. Likewise, textbook F used al-
mqst fifty percent of all the dates found, and about sixty-five per 
of all dates found in time charts and time lines. However, textbook A 
used eighty-eight percent of the dates used with pictures in these 
texts, with textbook D using the remaining eleven percent. 
Very few dates were used with pictures, in activities at the end 
of chapters or units, and on maps in the textbooks analyzed. These 
three categories using less than ten percent of the total number of 
dates used • 
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TABLE II 
A NUMERICAL DISTRIBUTION OF DIFFERENT DATES AS THEY APPEAR IN 
THE RUNNING TEXT~ ON MAPS, IN ACTIVITIES AT THE END OF A CHAPTER 
OR UNIT, WITH PICTURES', AND IN TIME CHARTS OR LISTS OF IMPORTANT DATES 
OF SIX SIXTH GRADE OLD 'WORLD HISTORY BOOKS. 
BOOKS TEXTUAL 'WITH ACTIVITIES AT ON IN TIME TOTAL 
MATTER PICTURES END OF CHAPTER MAPS CHARTS DATES 
A. 34 8 1 15 0 58 
B. 87 0 5 1 56 149 
c .. 65 0 1 8 51 125 
D. 36 1 4 0 0 4l 
E. 33 0 2 4 12 51 
F. 168 0 12 29 140 349 
423 9 25 57 259 773 
Of the 773 different dates used in different categories of the 
textbooks used for this study, by far the greatest number were found 
in textbook F. However, four of the six texts did not use dates with 
pictures, two did not use any -with time charts or time lines, and one, 
D, did not use any on maps. 
In the running textual matter, 423 dates were used in all texts, 
with text F using the most, 168. Textbook B used the second largest 
number, 87, and was followed by C with 65, D using 36, A with 34, E :; , 
using 33. 
Less than fifteen percent of all the dates used were used in the 
three categories of: with pictures, in activities at the end of chap-
ters or.units, and on maps. With pictures, textbook A used eight of 
nine dates used, and Text D used the other •.. In the activities, Text 
F used the greatest number with 12, and was again followed by text B 
which this tima used five. Text D was third with four, E next with two 
and A and C tied with one each. Fled with regards maps, having 29 to 
15 for A, eight for C, four for E, and one for B • 
In the category of dates used with time charts or time lines, F 
used over fifty percent of the total used by all, having 140 of 259. 
B was next with 56, and C followed with 51. E was the only other text-
book to use any dates in this category, using 12. 
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TABLE III 
A NUMERICAL DISTRIBUTION OF DATES AS THEY ARE USED WITH REGARD TQ 
THE YEAR ALONE, THE MONTH AND YEAR, THE DAY .AND MONTH AND YE.ARj THE MONTH 
ALONE, AND THE DAY AND MONTH, IN THE RUNNING TEXT OF SIX SIXTH GRADE OLD 
WORLD HISTORY TEXTBOOKS. 
BOOKS YEAR MONTH MONTH, DAY MONTH DAY AND TOTAL 
AND YEAR AND YEAR MONTH 
A. 37 5 3 2 1 48 
B. 101 4 2 0 1 108 
c. 69 5 4 3 2 83 
D. 41 3 8 0 0 52 
E. 46 3 4 0 2 55 
F. 223 9 8 0 2 242 
517 29 29 5 8 588 
Of the 588 dates found in the running textual matter of the six 
texts used in this study, by far the greatest number consisted of dates 
that were used in the form of the year alone. In this category, 517 
were used. There was a tie for the second greatest form use, with the 
month and year, and the month and day and year each using 29. Next came 
the day and month with eight, and last was the month as it was used alone 
with five. 
Of the 517 dates that were used in the form of the year alone, text 
F used the greatest number, using 223. B followed with 101, and C was 
next with 69. Then came E with 46, D with 41, and last was A with 37. 
With regard to dates that were used in the form of month and year, 
F was again the high textbook with nine, and A and C tied for second 
honors with five each! Textbook Bused four and Textbooks D and E used 
three each. 
In the month, day, and year category 29 were also used. 'l!his time 
Textbooks D and F both used the same number, eight. Texta C and E were 
also tied with four each, and A used three, B used the least with two • 
Only five dates were used in all the texts as the month alone, and 
of these textbook C used three and textbook A used two. In all, eight 
dates appeared in the form of month and day. Textbooks C, E, and Fused 
two each, while A and B used one apiece. Textbook D did not use any. 
TEXT 
A. 
B. 
c. 
D. 
E. 
F. 
TABLE IV 
A NUMERICAL DISTRIBUTION OF DATES AS THEY APPEAR IN SIX SIXTH 
GRADE OLD WORLD HISTORY TEXTBOOKS WITH THE FOLLOVO:NG PREPOSITIONS;, 
IN ABOUT BY ON .A,FTER BEFORE UNTIL FROM-TO TOTAL 
35 2 1 4 0 0 0 1 43 
45 23 2 4 3 1 3 7 88 
59 8 4 5 0 0 2 2 80 
33 1 0 3 1 1 0 0 39 
25 2 3 5 0 0 1 5 41 
105 21 19 6 9 5 4 29 198 
302 57 29 27 13 7 10 489 
Of 588 dates used in the running matter of the six texts that 
were analyzed, 489 are used with the above prepositions. Of these, 
the greatest number. appear with the preposition 11in. 11 302 dates 
are used, and of these text F uses the most, 105, and is foll~ed by 
text C with 59, B with 45, A with 35, D with 33, and E with 25. 
The next largest total is 57 dates that are used with the prep-
osition "about. " Here text B uses the greatest number, having 23, but 
it is closely followed by text F with 21. With dates used with 
"From-To 1t W+ are used by all the texts, and of these 29 are used in 
text F. Text D does not use any and text B is second high with but 
seven. A total of 29 dates are used after the preposition '~1~, and 
F again· is first with 19. Here text D does not use any, and C is 
second with four. Only 13 dates are used after 1~ter", and nine 
are in text F. Three are found in text B and One in text D to complete 
this usage. 
Ten dates are used with 'Until," and four are in F for the high n 
number again. B has three, C has two, and E has one, leaving A and D 
with none. Only seven dates are used after 1~efore ", for the smallest 
total for all texts in. this table. Here, five are found in text F 
for high honors again, with one each in B and D. 
TABLE V 
A NUMERICAL DIZTRIBUTION OF DATES AS THEY .ARE USED IN THE RUNNING 
TEXT OF SIX SIXTH GRADE OLD WORLD HISTORY TEXTBOOKS WITH PRIME REFERENCE 
TO WARS, EXPLORATIONS AND DISCOVERIES~ LIVES OF PERSONS, OTHER SPECIFIC 
EVENTS 1 COUNTRIES, ERAS, INVENTIONS, OTHER CATEGORIES 1 .AND TOTALS FOR 
TEXT. 
TEXT WARS EXPLORATIONS LIVES OF OTHER COUNTRIES ERAS INVEN- OTHER 
AND PERSONS SPECIFIC TIONS CAT. 
DISCOVERIES EVENTS 
A. 8 11 10 8 4 2 1 4 48 
B. 'Zl 10 23 12 24 7 3 2 108 
c. 24 10 26 9 11 0 3 0 83 
D. 13 8 14 10 5 0 0 2 52 
E. 4 10 14 6 6 11 2 2 55 
F. 31 34 51 16 57 29 8 16 242 
107 83 138 61 107 49 17 26 588 
The total dates used in the running text numbered 588. Of these, all 
but 26 oan be placed into the categories selected for this table. The 
egory using the greatest number of dates is that of lives of persons, 
ing 138. Of these, 51 are found in text F. The next greatest number was 
for text C, followed by B with 23, D and E with 14 each, and last A with 
Wars and countries were tied at 107 each for the.next greatest cat-
egory total. In dates used for reference to wars text F was again ahead 
with a total of 31. However, it was closely followed by B with 27 and C 
with 24. D had 13, A had 8, and E had but 4. For dates used in reference 
to countries F had more than half of all used in all texts with 57. B was 
again second with 24, and 6 th~d with 11. E had 6, D 5, and A but 4. 
In all texts, 83 dates were used for explorations and discoveries. 
F used 34, and then all were close in their use, A having 11; B, c, and 
E having 10, and D last with 8. 
Other specific events such as the signing of the Magna. Charta in 
land used 61 dates in all the texts. F used 16, B used 12, D used 10, 9 
for C, 8 for A, and 6 for E. 
Forty-nine dates were used to introduce or explain limits on eras. 
In this category as in all in this table F was first,. using 29. However, 
E was second here with 11 and was followed by B with 7. Text A used but 
2 dates in this manner 1 and texts C and D did not use any. The last ca 
gory was inventions, and here but 17 dates were used. Of these, 8 were 
used in text F, 3 each in B and C, 2 in E, and 1 in A. D did not use 
any. 
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TABLE VI 
A NUMERICAL DISTRIBUTION OF DATES AS THEY ARE USED IN REFERENCE TO 
CERTAIN DIFFERENT ERAS OR AGES IN OLD WORLD HISTORY. 
TEXT EARLY AGES EGYPTIAN GREEK ROMAN MIDDLE AWAKEN* EXPLOR- THEN 
OF MAN AGES ING IN ERS & and 
EUROPE DISCOV- now 
W.'R 
A. 1 1 2 7 14 5 13 3 46 
B. 1 3 1 6 31 8 7 28 85 
c. 0 3 6 12 25- 10 19 0 75 
D. 0 0 3 4 22 2 14 2 47 
E. 0 0 1 0 16 8 21 0 46 
F. 5 21 8 24 36 20 40 8 162 
7 28 21 53 53 114 41 461 
A numerical distribution of dates as they are used in the texts 
analyzed according to their use in reference to the different eras that 
were determinatory in the selections of these texts for this study shows 
that while these eras or age·s were'' all accorded their place in the texts, 
some were without the use of dates. This distribution also shows that 
all the dates used in these texts were not limited to these areas. 
Persian history also received a share of them, and others were used for 
purposes as explaining the limits on centuries and the like. 
In all, only seven dates were used in the textual matter of all the 
books that treated on the early ages of man. Of these, five were used 
in text F., while one each were used in texts A and B. With regard to 
Egyptian History, texts D and E used no dates amd text A used but one. 
Text F also used the greatest number of dates in the matter treating 
on the Egyptians using 21. The Greeks with 8, the Romans with 24, the 
Middle Ages with 36, The awakening in Europe with 20, the period of the 
explorers and discoverers with 4o, and the greatest total in all these 
areas with 162. This was about one-third of the total number of 461 ,:·,• 
dates used, and the only area in which another text used more dates than 
text F was in the period that dealt with the time from the explorers to 
the present. Here Text B used 28 to 8 for text F. 
Texts A and E used the least number of dates in these areas, both 
using 46. Text D used but one more. Text B had the second largest 
number with 85, and was followed by C wi~h 75. The greatest number 
of dates used by all texts in one area was 144 in the Area of the 
Middle Ages. The period of the discoverers and explorers followed 
this with 114. Both the Roman period and the times of the Awakening 
in Europe used 53 dates. 
S A LISTING OF THE DIFFERENT DATES USED IN THE RUNNING TEXT OF SIX 
SIXTH GRADE OLD WORLD HISTORY TEXTBOOKS .AND THE TEXT IN W.S:le.H EACH DATE 
OCCURS ONCE OR MORE. 
DATE 
B.C .. 
5000 
43oo I 
4236! 
4000 i 
3671 l 
3 o: 
3373 i 
3360; 
3000; 
2700 l 
2600 i 
245o I· 
2285! 
2ooo 1 
1500 j 
1400! 
1230 j 
1200 j 
11221 
1110 I X 
1000 I 
776 l 
750 ; 
735 l 
122 I 
700 I 
650 
613 
612 
600 
586 
563 
551 
550 
539 
500 
t 
I j 
490 X 
429 
399 
TEXT 
C. D. E. F. 
X 
xi I ' , x·· 
' I 
xt 
I 
xl 
l 
i 
i x· ! . 
I X 
:; 
; 
~ 
.. 
I 
I 
~ 
i 
~ 
i 
xl 
x. 
X 
X 
X 
X 
X 
I. 
!; 
I 1 
I 
I 
I if 
i ;·, 1 l 
l 
' 
' t ' t 
X 
X 
X 
! 
xj 
X,. 
l 
l 
x' 
xl 
X 
X 
X 
X t: 
' I 
x4 
/1 
X 
X 
X. 
TABLE VII 
DATE A. B. C. D. E. F. 
J :1ont) 
331 1 
323 ; 
300 j 
275 l 
264 ,j 
250 J 
249 j 
220 l 
• 210 1 
206 
200 
146 
100 l 
59 r 
58 j 
51 
lJ4 
31 
27 
l 
A .. D. 
l X 
! 
li l X I X 
. ! 
X 
l 
14 .. f X 
63 • X 
70 
79 . X 
100 
101 
160 
175 X 
200 , X 
250 , X 
300_ X 
311 
313 
324 
·;. ') 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X,. 
X 
X 
X 
X 
X 
X 
X 
X 
-::x 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
28 
~ ~ 
j 
i 
29 
TABLE VII (Cont'd( 
TEXT 
e !DATE A .. B. c. D. E. F. . DATE A. B .. c. D. E. F. . 
A.D. l 1095 X X 325 X ' 1096 x· X 375 X 1099 X 376 X 1100 ( X X i ~~~ X 1109~ X t X :X: 1122~ I X 1 ~· X 1l43f :X: 
:X: 1154~ I :X: :X: I :X: :X: X 1180 I X li6 .· 1188~ ! :X: I :X: ~ :X: X :X: :X: 12oo L :x: :X:/ I X I 481 X :X: 1201•• 
I 
! X 500 :X: X 1214~ f X I :X: f ,, 520 X 1215r X xl X I X I X' v 
12aer 
; I r. 1: 5Z7 :X: :X: :X: ·\ ! 6QQ :X: 1-225~. i ~· x! .~ ~ 5or a,rr I ! 
' 
II :X: 1 ' J J X ' 622 ,, 1245r I • ~ I \:X: X :X: :X: I X ~ ,I ~ 700 X X 1247t ! i :X: ,, i! ~ ~i r 1260:: x.i, 1. .I 711 X] X X i :X: ~ if e f. '• t t; 722 :X: 1265)' X 1 x\ :X: i :X: 'I ~ 732- x( T 1266~ 
t 
' 
X :X: :X: ! I X l I 12721· l j 750 ~ '1 X ' x• i! ~ i ~ i ~ 771 X j 1275~ ~ ·~ :x:l X l t \ ~ "l 1280~ I F I; 800 X j X X X X 'i g ~ :X: ; II \ l .~ l ~ 818 ; X 1291:: X i i u 1295,~ •i :X:~ ~~ ' Cf~9 ~ X X I \ ~I ~; I ~ 862 ~· 1298J f l X XJ .. 868 fi 1300} i X) > X :X:< X ti l ' I l t 871 X 13041 ~ !::, X X i{ ' X i: i' 'l 879 'x 1328': i i ~ 
:X: f ~ ,, 900 I. 1337~ i ! ~ X ~ :X: ., (• '· 1340~i '· ;j 11 ~ 907 X xi X~ il ~ :X: 912 ·. 1347(i ~ ·\ !: ~ ~ X X:; n i! 960 1348f M 1 xfl I ·~ X ~ 1 § 5' 962 1351; ! I X ~: xf l ,., r ; " r 1362l n ~ i 9ff1 ,. :X: ~ X u 11 :·1 ~ i66o'' X 1368;1 i 1 ~ 11 r X X X· X 1369;) l i X ,, L001 X 1381!1 ~ :X:~ .~ ~ e :J il • 1050:, X 1390~ l X', t ~ I 1 I 10!;?4' X ' 14001 D X~ X I I ~ .o66· X X X X X X : 1401P. :, ~ ~ 1072· X 1403~ ·~ ~ X ~ 'l 1073 ~ X 14'29U t X~~ F; ij X 1090 ~ X '•J 
-
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TABLE VII (Cont'd.) 
TEXT TEXT 
e DATE A. B. c. D. E. F. . DATE A. B. c. D. E. F. . A.D. 1 A.D. ~~ X X ~ 1531 X X ~ 1532 X X 1450 X X X X i 1534 X X 1451· X 1539 X 
1452 X J 1540 X X 
1453 X X X X X ~ 15~ X X u 1456 X ~ 1542 X 
1458 X ~ 1543 ij X 
1460 X ~ ~ . 1547 X 1461- .'X I 1549 X 
~2 X ti 1550 X X ,, 
1469 X X X X ~ 1558 X· 
1473 X '~ 1567 ~ X 1475 X ~ 1577 X 
" 1476 X X ~ 1578 x, 
1477 X ·I a 171~J X 
X I 1483 X t X • 1582 X ! !J 1484 X f: 1588 . r X ! ~ X 
-
1486' X ~ X ~ 16oo I ! X X 1487 X ~ ~ 1601 . X 
" 145a I x- I X 1 1603 
ij X 
1491 1606 X X 
l-492 
XI 
X X X X g X 1607 ~~ 1493 X f X i 1608 X ~ X 1496 ~ X~ 1609 ' 
' 
X i ~X 
1~97 
X l X X ~ X 1611 I ~ ~ X 1498 X r X 1619 X ! l ' 1499 jx 1620 . I X . X 
1500 l X X X X X ' 1632 ~ 
X I 9 ~ ~ i _, 1501 X X i r64o ! ~ X ~ 1502 ' X~ X I X ~ 1~;? ~ ~ X . i I ! 1504 
X I I 16l.J4 i I· lx X l X I· ,, 1505 I 1648 I lx ~ » 1506 " 
. i~~ ~ i X i ~-X ' 1507 X ,. X ~ -
' 1509 I X 
X I X ~ X ~ 1669 \' J ~ X I 1513 ~ X ~ ·1672 ! •X il ~ X 1516 I X 1682 ~ ! 1517 fl ; 1689 i X ~ i 
-
1519 X ~ ~ X ! 1700 lj ~ X •X 
1520 u ~ X 
-l X 1715 X I 1521 XI ~ 1725 X 1522 
X I I ~ I 17J,!l I X 1524 ·- X 174B X ~ 1526 X 1750 X 
.. 
31 
The total number of dates listed in Table I is 290. The totals 
for the table shaw that textbook F used the greatest number of 
dates with 168. Textbook B was next with 87, and was followed 
by C with 65, D with 36, A with 34, and E with 33. Of the dates 
used by all the texts, 66 were dates that cwme Before Christ, and 
221..,. came after. 
Of the total dates used, 215 appear in one text only11 45 in two 
texts, 16 in three texts, 8 in four, 4 in five, and 2 in six. The 
two dates that were used in all texts are 1066 and 1492. The f 
referred to the Battle of Hastings,•and the latter referred to the 
discovery of America by Columbus. The dates that appeared in five 
o:f'. the six texts are: 490 B.C., 800, 1215, and 1453. The dates 
that appeared in four different texts are: 476, 622, 732, 1265, 1295 
1450, 1469, and 1500. 
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A LISTING OF EACH DATE USED IN THE TIME CHARTS OF SIX SIXTH GRADE OLD 
WORLD HISTORY TEXTBOOKS AND THE TEXT IN WHICH EACH DATE OCCURS ONCE OR 
e MORE. 
TABLE VIII 
DATE A. B. c. D. E. F. DATE A. B. c. D. E. F. B.C. B.c •. I! ~ ~ 1~000ll000 1250 \i \1 -~ :X: :X: " ll .·• i~ l "· 900,000 ;i :X: 1230: I X I :X: r ~ II 1200~ I· ~ 800ll000 !1 :X: l ~ t X 700,000 ~ :X: i 1122li r :X: i\ 6oo,ooo :) ! " ! ::,; I :X: 1 1000~ :X: l :X: ~ 500,000 ' X I 800 i ~~ l X I X 400,000 l 753 1: X ' X X i ' I 300,000 750 1: :X: I ~ X X }' 200,000 747 I r~ X !i !: X f 100,000 X X 722 i X ~ 50,000 I X 612 ~ X t 14,000 :X: 600 I I t l X I r: X 66000 j X 586 X f: ,, 
I I J r 5,000 X 563 I X f 4,300 I .l X 551 X ,, i. ~36 ! I X 539 X X ~ I 4000 l X X 509 t X I l il 3750 X i 500 X ~ ~ I ! t X ~ 3671 j X 490 I j l :X: 3500 i :ia ~3 
' 
i: X i ,. f 3400 1 X f I :X: 48o \ r; ·' j I X I t 478 I . 3360 ,, ~ X t 1 1 X 3250 i i 461 jl ~ .I X X i l ' . l r 3000 " X X X 460 1 X 
:1 
~. ;.l 2750 j ~50 I X \ X 
f 2700 ! i ~ X 429 X f I 2500 ' X ! X 399 X f I ~ 2450 i " 378 ~ I ~ X . ~ ' 2250 I 337 v f, ,, X ~ ·' X ' ~ ' 2000 i X x« X 336 X !; 
' 1948 I f X 333 l\ X ~ 1905 f; } X 300 X t 1750 I X ! ~ 275 :X: ! 'I '! 1600 ' 
.l X 273 
I j I X 1580 I 1 250 i il X X 
j 
X 1500 
I 
I X 
X ~ j X 249 X 1400 I X 232 X 11.,11 I X 210 X 1375 X 206 X 1300 X 
34 
TABLE VIII (Cont•d) 
DATE A. B. c. D. E. F. . DATE A. B. c. D.- E. FJ 
• 
B.C • A.D.-
200 X l06b X 150 X 1096 X X I 
I 146 I X 1099 i u X 58 ' ~- X I 1100 X 
·X X 
t
55 I u I X 1101 X I. ~ 50 t ,. I X 1154 X t 49 I i X 1160 I< I ,, " X ! ~ r: 44 ~ ~X i il75 ! X ' ! I I \1 \ 31 r ~ ~X H?OO I X X X I ~ 4 I ~ l ' X 1201 X I g ~ 1 -~ -~ ~ 1215 I 
X X X ~ \ 
* I 1245 X I N li A.D. I I ,, ~ 1250 X p ~ 1 X " X 1265 I I ~ ! I X I ;; 96 ij \ X 1269 X 105 f. ~ r; X ~ 1270 X I I j i u i 180 ~ :; l! X 1275 X j 209 I j !f ~~ X i 1280 X v ~ 
J 
250 I j X l! i % 1291 X f, i! ~: j 320 I ~ f~ (i X 1292 X ,, ,~ I l ~ I ~: X P. 1295 I X e ,. J ~ X !i X u 1300 375 il 'I X I X X u ;; 378 ~ [\ " X 1301 ~ f ~ 'I iJ X ! i !i ~ I 400 i' X ' X 1340 X 410 f v ~;X ~ ~ ~ 1380 I I ~ ~ 1 :! I X 449 :~ :I X J 1381 I I ~ " X I I lf50 ! /. ~: ' j ' X i 1386 X ~ r r f 476 ! ':X X ~1 1389 ! X I) ' II 1400 ~ 481 ' li X ~ ~ l X X /, ~ ~ il u 
'l ~ ~ I 1401 I 500 ~ X X j X 600 ~ 'l ~ ~ X 1~8 1 . ;1 ~ X •' 622 
'- I (i X I I X I 1434 X ~ ) . ~ 1448 I 647 ~ I I X X t ~ j ' ~X 1450 711 i ij X X 718 I .'! i ., X J 1453 u X ;l X ·.: ~i 732 ;_: 2 X ' X 1~56. X ! ~ •; J.l 750 I ~ " j ~ 1460 ll X ti ·' X i ~ li 800 -~ X !X i X 1462 . X f.\ ~~ ~ I H 829 X ;'{ 1480. X ·1 t) ~ ~ ! 871 ;l ,1 ;j X X ij 1485 X i " ij ~ 899 il 
' 
X 
•. ¥,1-86 X e 900 ~ ~! ~ 
XI 
X I 1LJ.87 X i' I X I 960 ~ ~ il X X 1492 X X 1000 I q !· ' 1497 X I I X X X 1001 i ,, 1499 X ~ I f 1054 X 
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TABLE VIII (Cont'd) 
DATE A. B. c. D. E. F. • 
e I A.D. 1500 X X X X 
1501 X 
1505 X 
1512 X 
!1513 X 
11517 X X 
1519 X 
1521 X 
1522 X 
11524 X 
11531 X 
1533 X 
1534 X 
1i~tf X X 
-·~~· X X X 
1577 X 
!1580 X 
e 11589 X 1600 X ,, X X 
1605 ' X 
1609 ,, X 
1611 X 
11032' X 
1648 X 
1669 X 
1682 X 
1689 : X ,. 
1700 X 
1750 X ~ 
1770 tl X 
1776 1 X 
1800 X 
119~0. X 
·' 
1945 X 
1946: X 
. 11950 X 
2000 X 
e 
. 
Forty-two different dates were used in the six texts that were used 
in this study in the category of maps. Of these~ two were of the time 
before Christ and forty were of the time- after Christ. Text F used 
the greatest number of dates with maps, using twenty-nine. Text A 
was second with 15, C was third with 8, E had 4, and B had 1. Text 
D did not use any dates with maps, although all texts did use maps. 
In all 66 dates were used in this category, and 57 were used that were 
different in the texts. However, 9 of these were used in more than 
one text. 
Two dates were used in four texts on maps. 1492 was one, and 1498 
was the other. The date 1497 was used in three texts, A, C, and F. 
1492 was used in texts AJ C, E, and F; as was 1498. Six other dates 
were used in two texts. These were: 1500 inC and F, 1502 in E and F, 
1519 and 1521 in texts A and F, and 1524 and 1534 in texts C and F. 
This leaves 31 dates that used in these texts with maps that were used 
in only one text. · 
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TABLE IX 
A LISTING OF THE DIFFERENT DATES USED WITH A MAP IN SIX SIXTH 
e GRADE OLD WORLD HISTORY TEXTBOOKS, .AND THE TEXT IN 'VVB:ICH THE DATE IS USED ONCE OR MORE. 
DATE A. B. c •. D. E. F. . 
264 B.C. X 
250 B.C. X 
750 X 
760 X 
676 X 
1035 X 
1134 X 
1223 X 
1271 X 
1295 X 
1300 X 
1328 X 
1410 X 
1445 X 
1488 X 
-
1490 X 
1492 X X X X 
1493 X X 
1494 X 
1496 X 
1497 X X X 
1498 X X X X 
1500 X X 
1501 X 
1502 X X 
1503 X 
1504 X 
1513 X 
1519 X X 
1521 X X 
1524 X X 
1529 X 
1534 X X 
1535 X 
-1539 X 
e 1540 X 1541 X 
1542 X 
1553 X 
1613 X 
1690 X 
1771 X 57 Di.f.ferent Dates Used. 
' 
Table VIII deals with dates that are used in time charts or lists 
of important dates in the texts choxen for this study. A total of 207 
different dates are used in this category. Of these, 169 are used in 
but one text, 27 are used in two texts, 10 in three texts, and but one 
is used in four texts. Also, two texts, A and D, did not use any dates 
in this classification. Text E used 12 dates in this manner, while F 
was high with 140. B was second high with 56 and was followed closely 
by text C with 51. 
Eighty-nine of these dates were ones that c~e in time before 
Christ, and 118 were used that c~e in time after Christ. Of these, 
one (1500 A.D.) was used four times, in texts B, C, E:-J..:!a:iid F. 
From this lack of agreement on important dates by the authors of 
these texts, it would seem that more books need to be used if an ac-
curate list is to be drawn up. 
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TABLE X 
A LISTING OF EACH DIFFERENT DATE USED IN THE ACTIVITIES AT THE END 
QF CHAPTEHS OR UNITS :t and THE TEXT IN WHICH THE DATE OCCURS ONCE OR 
MORE IN SIX SIXTH GRADE OLD WORLD HISTORY BOOKS. 
DATE A .. 
5000 B.C. 
4ooo B.c. 
1000 B.C. 
500 B.C. 
500 A.D .. , 
. 600 A.D •. 
1000 A.D. 
1066 A.D. 
1215 A.D. 
1340 A.D. 
1390 
1452 A.D. 
1492 A.D. 
1500 A.D .. 
1522 A.D. 
1534 
1578 A.D. 
1600 A.D. 
1650 A.D. 
1803 A.D. 
Feb. 22 x 
Oct. 12 
22 1 
B. 
:X: 
:X: 
:X: 
X 
X 
5 
c. 
X 
1 
TEXT 
D .. 
:X: 
X 
X 
X 
4 
E. F. 
X 
X 
X 
X 
X 
X 
X 
X :X: 
X 
X 
:X: 
X 
X 
2 12 
Of the 22 different dates used in the activities at the end of 
chapters or units in the texts used in this study, text F used the 
greatest number, 12. Text B had the second greatest number with 5, 
and was fc;>llowed by D with 4, E with 2, and A and C with 1 each. 
0£ these dates, only two were used in more than one text. The date 
1492, dealing with the discovery of America, was used in three texts, 
B, D.1 and F. The other date that was used by more than one text was 1500 
and it referred to the ending o:r the Middle Ages. This date was used in 
texts E and F. 
Two other dates used in these activities were different from the 
rest in that they consisted of a month and day rather than a year. These 
were Feb.22 and Oct.l2. The :former dealt with the birthday of George 
Washington, and the latter referred to the discovery of America. Of the 
22 dates, 4were dates referring to time before Christ, and 18 referred 
to time after Christ. 
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A LISTING OF EACH DATE USED WITH A PICTURE IN SIX SIXTH GRADE 
OLD WORLD HISTORY TEXTBOOKS INDICATING THE TEXT IN\~ICH THE 
DATES APPEA...lt. 
TABLE XI 
DATE A. B. c. D. E. F. 
4000 B.C. X 
605 B.c. X 
562 B.c. X 
46o B.c. X 
120 A.D .. X 
609 A.D .. X 
Christmas Day 
800 A.D. X 
1180 X 
1260 X 
9 8 0 0 1 0 0 TOTALS. 
Tex~book A used 89 percent of the dates used with pictures of 
the six texts that were analyzed. Text D has the remaining ll per-
cent, as these were the only two te~ts that used dates with pictures. 
In all only nine dates ware used, and of these eight were used 
in text A and one in text D. 
This was the smallest number of dates used by all the texts in 
any division that was made of these -texts for this study. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The dates found in six sixth grade Old Wprld history.textbooks 
were analyzed in the ~ollowing manner: 
Numerical distribution of dates as they were used in the running 
text .t with maps .t in acti vi ties at the end of chapters or units, with 
pictures, and in time charts or lists of important dates, were tabulated 
Numerical distributions of dates as they were used with regard 
to the year alone, the month and year, the month and day and year, month 
alone.t and month and day; as they were used with certain prepositions; 
as they were used in divisions of Old World history; and as they refer-
red to wars, lives of persons, explorations and discoveries, other 
special events, countries, and eras, were tabulated. 
Listings of different dates as they were used i~ the running text, 
on maps, in activities at the end of chapters or units, with pictures, 
and in ttme charts or lists of important dates, were compiled in tabular 
form. 
In all, 2760 pages were analyzed and 1060 dates were found. 
CONCLUSIONS 
Dates in the running text.-- The total number of dates found in the 
running text of all the texts was 588. Of these, 290 different dates 
were used. With the great difference in the number of dates used in 
'different textbooks, it appears that authors disagree on the presentatior 
of dates to children of this age and grade level. Also, with the excep-
tion of textbook F, the texts did not use a great number of dates. 
It seems that there are no special rules to follow, concerning 
the use of dates in the·running text nor any specific number of dates 
that are of importance at this grade level, because textbook F used al-
41. 
'tt most twice as many dates as text B (168 to 87) which used the second 
largest number of dates, and more than five times as many dates as text-
book E (168 to 33) which used the least. 
This seems' further avidenced by the facts that only two different 
dates were used in the running texts of all six of the textbooks in 
this study, and only four were used in five of the texts. Eight other 
dates were used in four textbooks, and only 16 others were used in as 
many as three texts. 215 different dates were used that appeared in 
but one text. From this, it seems that dates are used for purposes 
other than for memory, and there is little agreement by the authors 
of the textbooks used in this study as to which dates are the really 
important ones to be presented to the children at this level. 
This study found that the greatest numbers of dates used in these 
textbooks were for the period of the Middle Ages, and for the discover-
ies and explorations that took place between the years 1450 and 1600. 
Very few dates were used in connection with the Early Ages of Man, 
with Egyptian and Greek history, or with the time from the Explorers 
and Discoverers to the present. 
It also was found that the greatest use of dates was in reference 
to lives of persons. Then followed dates used to refer to wars; and 
dates used to refer to history of countries. However, many more dates 
were used that referred to wars in more than one textbook than were 
dates that referred to lives of persons and the history of countries. 
This was a difficult category to determine, however, for many dates 
had a double use. That is, they were used in connection with a dis-
covery made by a certain person. Thus it had to be determined whether 
the event or the person who caused it would be the criterion for 
selection. 
By far the greater number of dates were specific rather than 
general in their use. This is evidenced by the use of dates with pre~· 
ositions. More than sixty percent of these were used with the prepo-
sition ttin'•~ which is mora specific in its implication·than is the 
preposition "about" which was used with the next greatest number of 
dates. 57 dates were used with Uabout n while 302 ware used with "in u. 
Dates used in activities.-- Here also, very few dates were used. 
However, exercises and drills are used that help to develop the child's 
time sense. Most of the dates that were used were of a general nature 
and t_heir purpose was to give a general rather than a specific time 
impression. That is, they referred to periods of time rather than to 
specific events. 
Dates used with pictures.-- Very few dates were used with pictures 
in the textbooks used in this study. Nine were used altogether, and of 
these, eight were used in one textbook. Thus, four textbooks did not 
use any dates with pictures. However, many pictures vrere used in all 
the texts, and while they were not used with dates, they were used in 
manners that conveyed time sense to the pupils. In many instances a 
picture did not contain. a date in its title, but it was used with the 
running text nereby, and the pupil could receive the desired effect 
£rom this. 
Dates used on maps.-- Only two o£ the six textbooks analyzed 
in this study made any great use o£ dates with maps. And in these 
two~ two maps in each contained most o£ the dates. Maps were used 
in all o£ the texts~ and voyages and discoveries were charted on 
them, but they were not dated in most instances. Here again, haw-
ever, dates were found in the nearby running textual matter which 
applied to the matter on the maps. 
Dates used in time charts,-- This category used the second 
greatest number o£ dates in the study. A total o£ 207 different 
dates were used here. 0£ these, 169 are used in but one text, 27 
are used in two texts, ten are used in three texts, and but one 
is used in as many as £our texts o£ the six used in this study. 
Two texts did not use any time charts or lists o£ important dates. 
It would seem £rom the £acts shown by the £our that did that a 
great many more texts need be analyzed before an accurate list could 
be drawn up of dates that would belong on such a list. It also seems 
£rom this study that the authors were not trying to make lists o£ 
important dates as much as they were trying to set up frameworks £or 
the pupils' use that would serve as a guide to the idea o£ chronology. 
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LIMITATIONS OF STUDY 
Only six textbooks were analyzed. 
While dates were listed in various categories, no attempt was 
made to obtain a frequency count of the number of times that each date 
was used. Also, no attempt was made to determine the meaningfulness 
of the dates to the children, nor was an attempt made to determine 
the degree of importance of the date in its use • 
. ·No evaluation was made to determine importance or signigicant 
differences between the use of dates in the running text, on maps, 
in activities at the end of chapters or units, and with pictures. 
No determination was likewise made of the treatment of importance 
of certain dates as made by the different authors. 
SUGGESTIONS FOR FIJRTHER STUDY 
A similar type of analysis might be made using a larger number 
of textbooks. 
A similar study might be made for different grade levels, and 
then a comparison made to determine the progress expected of children 
as they advance in grade level. 
This same type of study might be made with older textbooks that 
no longer are used in classroom instruction, for purposes of comparison 
with regard to the use of dates, and to show any change in methods or 
progress that might have been made over the period of time that has 
intervened. A study also could be made to find the extent of the 
Using a larger number o£ textbooks, a study might be made to 
determine a list of important dates £or .this grade level in Old 
. World history. 
IMPLICATIONS FOR TEACHING 
This study has shown that there is a great dif£erence in the 
number o£ dates that are use~ at this grade level by di££erent au-
thors. Therefore, a variety of textbooks should be used by the 
teacher, and available to the pupil, in order to obtain a balanced 
view o£ dates. 
It also has been shown by this and other similar studies that 
the event and not the date is the important part. At this grade 
level, when dates' are being introduced to the pupil, a great deal of 
responsibility is on the teacher to see that they are introduced 
pro.perly so that they may be understood. 
Dates are one framework of history, and if they are presented 
and taught properly they can help the pupil to maturity o£ time con-
cept understanding. 
The time line is a device that, if evolved properly by both the 
pupil and teacher, can be o£ immense value in increasing the pupils' 
understanding o£ historical time. 
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